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ABSTRACT

The aim of the study is to identify, describe and compare models of courses in academic teaching (AT)
conducted at Slovak universities and to describe how the pedagogical content knowledge (PCK) of
university lecturers is acquired at particular higher education institutions (HEI). There are also briefly
described the organisational aspects of pedagogical education of university lecturers in Slovakia, which
is mainly conducted as part of their further education. The document analysis was employed to identify
existing models of courses in AT in Slovakia. The text of the study also illustrates the experience with
the implementation of courses in AT at Slovak universities and summarises results from a questionnaire
survey on the importance of the pedagogical preparation and educational needs of the course
participants - university lecturers. A variety of good practices, surveys and opinions of participants and
graduates from various models of education are good sources of inspiration for higher education quality
improvement. The study also intends to emphasise the requirement that teachers” work at any level of
education (even in higher education) cannot be the result of high erudition in the scientific field and
only intuition-based knowledge of education and its principles.

Keywords: higher education, courses in academic teaching, university lecturers, opinions on
pedagogical education, models of courses in academic teaching, pedagogical content knowledge.

1. INTRODUCTION

Since the first universities originated, higher education has changed significantly with
many new forms, methods and tools of teaching. University lecturers are confronted daily
with innovations and social changes and their teaching methods need to reflect this. But are
lecturers sufficiently prepared for their pedagogical activities in contemporary education?
What is typical for university lecturers is the fact that they don't specifically prepare for their
profession before they start practising (Petrikova & Ondriova, 2015; Benedetti, Plumb,
& Beck, 2022). Lecturers are constantly assessed in their scientific-expert activities, but the
assessment of their teaching activities is usually limited to mere evaluation of the number of
students. Faculties in Slovakia focus on requirements expressing the lecturers' qualifications,
but the competencies related to teaching methods, for example, the ability to organise and
communicate are not assessed (Kravcéadkova & Jelenova, 2010). There is not always a
correlation between the quality of a lecturer's subject knowledge, scientific activities and the
quality of their teaching. For example, analysis of the evaluations of 600 academic workers
at the Prague University of Economics and Business in the Czech Republic revealed a very
weak link between teachers' research activity and student satisfaction with teaching (Stiburek
& Kafka 2023). There is a lack of evidence that the higher expertise of the lecturers in the
scientific field also increases their teaching skills.
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Only a few Slovak universities provide their lecturers with opportunities to improve
their teaching skills. Pedagogical content knowledge (PCK) as specialised knowledge that
lecturers need to effectively teach a particular subject or course is essential. PCK combines
content knowledge with pedagogical knowledge, or knowledge of how to teach that subject
matter (Shulman, 1986; Rollnick & Mavhunga, 2017).

Nowadays in Slovakia, university lecturers must comply with qualification
requirements in line with Act No. 131/2002 on Higher Education Institutions (Zakon
131/2002) and Act No. 269/2018 Coll. on Quality Assurance of Higher Education (Zékon
269/2018), but there is no requirement for pedagogical education. On the other hand, in the
former Czechoslovakia existed a compulsory system of pedagogical education for lecturers.
In Czechoslovakia, the emergence of higher education pedagogy and theory of AT began in
the 1950s and it was developed in the 1970s and 1980s when higher education pedagogy
developed as a scientific discipline at some faculties in the Czech Republic and Slovakia. In
the 1980s the obligatory model of pedagogical education was designed and introduced as the
“System of Enhancing Pedagogical Qualification of Higher Education Teachers”. The
Ministry of Education of the SR in accordance with Act No. 39/80 Coll. on universities with
a special amendment from June 1983 established the framework for the system for further
improving the qualifications of university teachers (Zakon 39/1980, § 78).

This system copied the systems of the Soviet countries and was obligatory for all
lecturers. It included two stages: (1) Basics of AT for young lecturers with up to 5 years of
experience; (2) a specialised course in AT for all lecturers with up to 10 years experience at
HEI. After 1989 (the end of the Communist Era), the system of pedagogical education of
lecturers collapsed. Since 1990, when Act No. 39/80 Co 1l. was repealed and replaced by a
new law, there has been no legislative groundwork implemented to improve the pedagogical
education of lecturers in Slovakia, but their research-scientific and publication activities are
subject to regular quality assessment under the accreditation process. In the 1990s,
pedagogical seminars occurred only sporadically at universities as an interest-based and
voluntary activity. Later, at the beginning of the 21st century, efforts began again to introduce
courses in AT at some HEIs (Vasutova, 2010; Novak, 2019).

Today, some universities in Slovakia organise their pedagogical training for teachers
(as a pedagogical minimum) according to their needs and on a voluntary basis. Courses in
academic teaching are based on the internal guidelines of particular universities
(e.g. University of Economics in Bratislava; or as part of habilitation and inauguration criteria
- e.g. Slovak University of Agriculture in the period 2008 - 2014; at other universities as
occasional courses organised as part of grant projects) (Novak, 2019; Minimalne kritéria,
2008; Benkova, 2018).

In education, it is important to draw on the tradition and good practice proven by years
of experience. Of course, it is not possible to unilaterally strengthen conservatism in
approaches to education but mainly to develop a tradition with regard to societal needs and
developmental tendencies in education science. It is important to focus on prospects for
development and modernization to increase the quality and efficiency of the higher education
process.

2. BACKGROUND

Faculties in Slovakia focus on the requirements expressing the lecturer's qualifications
(requirement of an academic degree; requirement of knowledge of a foreign language;
requirement of previous experience; publication activity and reviews; participation in
scientific grants). Faculties probably perceive other competencies related to the performance

170



What Are the Models of Courses in Academic Teaching in Slovakia?
Document analysis and the survey of lecturers’ opinions

of the role of a university lecturer (organisational, communication, ...) as an automatic
disposition of the lecturer. Content analyses of advertisements for teaching positions of
professor, associate professor and assistant professor at public universities published on the
website of the Ministry of Education of the Slovak Republic show that universities only
sporadically cover in these advertisements the requirements for skills that are necessary for
the high-quality pedagogical work of a lecturer (Krav¢dkova & Jelenova, 2010). It is not
possible to clearly state that there is a correlation between the quality of a teacher's scientific
erudition and the quality of his educational work.

Many HEIs in different countries offer explicit pedagogical training to support the
certain, varied, but implicit, experiential training that lecturers receive in the classroom.
However, the success of such training receives mixed reviews, and the perception remains
that lecturers are often insufficiently prepared (Addy & Blanchard, 2010; DeChenne et al.,
2012; Benedetti et al., 2022).

Pedagogical education of lecturers is a necessity, but it is questionable whether and how
it is provided by universities in Slovakia.

Nowadays, there are three main core roles in higher education. Namely teaching,
research and service (Br Sitepu, Eliyana, Raza, & Rosalina, 2020). University lecturers are
usually carefully trained in how to conduct research but often lack training in academic
teaching (Gosling, 2009). In many countries, this situation is solved by the requirement to
complete pedagogical courses (Gibbs, 2013; Hanbury, Prosser, & Rickinson, 2008; Havnes
& Stensaker, 2006; Trowler & Bamber, 2005). These courses have become an international
phenomenon (Amundsen & Wilson, 2012) and higher education pedagogy
(or academic teaching) is now a legitimate field of study (Silander & Stigmar, 2023).

Currently, there is increased attention to the pedagogical education of lecturers and the
development of their pedagogical competence and PCK. In the contemporary higher
education systems in the world, various models of such pedagogical education exist.

Chalmers, Stoney, Goody, Goerke, and Gardiner (2012) divided teacher education
programs into formal and informal types. Formal programs are accredited or required by
relevant authorities and are offered in intensive or extended form. Informal programs include
shorter workshops or seminars, online courses and special events.

Pozarnik (1998, according to Askerc Veniger, 2016) lists seven models of pedagogical
training for university teachers: (1) initial education programs for assistants with at least one
year of teaching experience; (2) mentoring of a newcomer by an experienced university
teacher, not only in research, but also in teaching; (3) (mono)thematic seminars and courses
from various fields; (4) pedagogical workshops; (5) action research projects; (6) network of
experts; and (7) peer training.

In addition to investigating various models of pedagogical training for lecturers, it is
important to adapt the form and content of such courses. The identification of the lecturers’
educational needs brings many benefits for the HEI that can help to design training programs
and help trainers to design programs and courses that satisfy the needs of lecturers, improving
training effectiveness and identifying staff performance problems and difficulties and finally
raising the efficiency of higher education. According to Abouelenein (2016), the training
needs are the changes required in the skills, knowledge and behaviours of the university
faculty to achieve purposes and overcome difficulties.

University academic staff in most countries are appointed to their functions based on
research experience and not on teaching experience. Their task is to conduct research and
teaching, but research increases their status and the university often gives them higher
priority. The need for further education of these workers is widely recognized, but in all the
status remains at the decision of the universities.

171



T. S. Zatkova

According to Eurydice study (2000), in the Netherlands, some universities have
introduced compulsory teacher training for lecturers. In Swedish universities, pedagogical
skills have become more important in recruiting teachers, while the research activity as a
condition of academic staff is decreasing. To improve teaching skills, institutions offer
courses for teachers and they organize pedagogical conferences. Since 1995, Norwegian
academic staff are required to have pedagogical education or teaching experience. Further
training is the task of employer institutions, many of which offer pedagogical training for
workers, mainly in communication and dissemination of knowledge.

3. OBJECTIVES, DESIGN, METHODS

The aim of the study is to identify, describe and compare models of courses in AT
conducted at Slovak universities and to describe how the PCK of lecturers is acquired at
particular HEIs.

Research question (1): What models of courses in AT exist in HEI in Slovakia?

Reserach question (2): What are the educational needs of university lecturers in higher
education?

The research design for this study was a mixed-methods design. In accordance with this
design, this study is composed of two phases; the first phase, qualitative data collection and
analysis, was conducted to identify and describe the models of courses in AT. The second
phase was quantitative data collection and analysis. The data is based on a survey with open
and closed questions and document analysis.

The primary sources of the content analysis were 20 web pages of the public
universities and Higher education institutions from all HEIs in Slovakia. The content analysis
approach aimed at freely accessible web pages of the selected institutions. According to the
Ministry of Education, Science, Research and Sport of the Slovak Republic, there are public
universities (number 20), state (3), private (10) and foreign universities (6) operating in
Slovakia (Minedu, 2023). From the overall universities, we analysed the available
information about the pedagogical education and professional development of university
lecturers at all public universities in Slovakia, since uniform legislative requirements apply
to this group of universities.

A questionnaire survey for obtaining feedback from the respondents (the participants
of the courses and workshops in AT) was used as a secondary research method. Surveys were
obtained in 2021-2023. The data was analysed by statistical calculation or phenomenological
analysis by the author. The study was based on a written survey containing a total of 22 open
and closed questions and was emailed to 46 participants of the course at the Slovak University
of Agriculture (SUA) of whom 29 completed it. The same questionnaire was sent to
participants of the workshops in AT at the University of Ss. Cyril and Methodius (UCM)
(27 answered). Informed consent, both in writing and orally, was obtained from all
participants involved in the study, and anonymisation was ensured to safeguard
privacy. Ethical approval of the primary data study was obtained from the Ethical committee
at the investigated institutions.

4. RESULTS AND DISCUSSION

HEIs in Slovakia organise their own pedagogical education in various forms and
models (as a pedagogical minimum) according to their needs and on a voluntary basis. From
the overall 20 official web pages of the public universities, no information was found about
further education provided for the lecturers at 10 of the analysed HEI (namely: Constantine
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the Philosopher University in Nitra; Slovak University of Technology in Bratislava;
Academy of Performing Arts in Bratislava; Academy of Fine Arts and Design in Bratislava;
Academy of Arts in Banska Bystrica; University of PreSov; Alexander Dubcek University of
Trenc¢in; University of veterinary medicine and pharmacy KosSice; Catholic University in
Ruzomberok; J. Selye University). Identified models of courses in AT are summarised in

Table 1.

Table 1.

Analysis of models of courses in AT at Slovak public universities.

economic
orientation (116

of  university
teachers,

University Content of the | Accreditation Source
course and
organisational
form
University of | Two level model: | Internal https://ucv.uniza.sk/vzdelavanie-
Zilina 1. Course for | Directive No. | zamestnancov-uniza/adaptacne-
PhD.  students | 200/2021: vzdelavanie/
(23 lessons); 2. | "Principles of
Course for the | the selection
lecturers of | procedure  for
engineering or | filling the posts

lessons/2 years: | researchers,
st year: | professors and
Engineering associate
pedagogy, ICT, | professors", and
Publication Directive
support; 2" year: | 228/2022:
Language "Professional
education). Development of
University
Lecturers of
UNIZA"
Technical Two level model: | The course is | https://osv-ip.tuke.sk/
University of | 1. Pedagogical | optional.

University in
Zvolen

2 years course

(204  lessons/5
blocks) - the
curriculum

corresponds  to
the IGIP criteria.

information not
found - the last
information

from 2016 refers
to a 2 year
course from
September 2016
to January 2018.

Kosice Minimum for | Accredited by
PhD. students; | IGIP! (title
2. Course in AT | obtained - ING-
for lecturers | PAED IGIP)
(204  lessons/2
years).
Technical One level model: | Actual https://cdv.tuzvo.sk/sk/kurz-

vysokoskolskej-pedagogiky
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Slovak
University of
Agriculture in
Nitra

Optional

seminars: -
optional  topics
for lecturers (1
hour duration),

who can choose
from a list of 15
topics, the exact
time and place is
specified

according to the
interest.

Occasional
seminars
(webinars)/
workshops -
optional - model
is  introduced
since the year
2021;

Previously -
One level
model: 3
semesters/2
years,
accredited by
IGIP 2016-
2020; re-
accredited 2021-
2025.

https://www.spu.sk/sk/uppc-o-nas

University of
Economics in
Bratislava

Three-level
model: 1. course
for PhD. students
2
days/introductio
n to the AT); 2.
course for novice
assistant
professors 2
semesters/76

- Education is
carried out in
accordance with
internal
directive of the
rector of UE
(No. 3/2014)
“Pedagogical
Education  for
Teachers of the

https://nhf.euba.sk/katedry/katedra-
pedagogiky/profesionalny-rozvoj

Trnava

part of the study

on success of the

plans as an | grants (e.g.
independent grants: ESF
course - | ITMS
“Academic 26110230104
Teaching - | Support for the
Theory and | development of
Practice” (1 | human
semester/26 resources in
lessons); 2. | research and
Occasional development;
workshops under | NFP312010BF
grants support (in | Q3 Support of
2012, 2014/2015 | the internal
and 2022/2023). | quality
assurance
system of higher
education at
UCM)

lessons); 3. | University  of

workshops  for | Economics in

experienced Bratislava)

teachers - accredited by a

interested in | British

selected issues | organisation

(“Edubreak”). SEDA
University of | Two level model: | - organisation, | http://kped.ff.ucm.sk/sk/vysokoskolska
Ss. Cyril and | 1. Course for | scope and | -pedagogika/
Methodius in | PhD. students - | content depends
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Trnava
University

Optional
seminars:

-further
education of
teaching staff
with a focus on
ICT,

- pedagogical
education is
absent

https://www.truni.sk/centrum-dalsieho-
vzdelavania

Matej Bel

University

Optional
courses:

-Language
courses;
Effective
methods of
communication;
Work-life
balance;
Creation and
management of
projects; MS
EXCEL 1.; MS
EXCELIL,;
Burnout
syndrome and its
prevention;
Resilience;
Problematic
human
communication
and
manipulation;
Social protocol

- pedagogical
education is
absent

https://www.umb.sk/univerzita/zamest
nanec-umb/kurzy-pre-zamestnancov-
umb/

Comenius
University
Bratislava

Pedagogical
support center

provides three
level model:

1. Courses in
Academic
teaching;

2. Workshops
that present
innovative
educational
methods;

3. Individual
consultations for
teachers;

-more
information not
found

https://fphil.uniba.sk/cpp/

Pavol Jozef
Safarik
University in
Kosice

Optional
seminars:

Selected topics
focused on
working with
ICT and various
digital tools;

- pedagogical
education is
absent

https://portal.ccvapp.upjs.sk/activity/za
mestnanci
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Performing

Bratislava

Bratislava
Banska
Bystrica
Presov
-Alexander
Dubcek
Trencin
veterinary
pharmacy

Kosice

Technology
in Bratislava
-Catholic

Ruzomberok
University
-Constantine
the
Philosopher

Nitra

-Academy of
Arts in
-Academy of
Fine Arts and
Design in
-Academy of
Arts in

-University of
University of

-University of

medicine and

- Slovak
University of

University in

-J. Selye

University in

Information not
found

https://www.vsmu.sk/

https://www.vsvu.sk/

https://www.aku.sk/sk/

https://www.unipo.sk

https://tnuni.sk

https://www.uvlf.sk/

https://www.stuba.sk/

https://www.ku.sk/

https://www.ujs.sk/

https://www.ukf.sk/

Results of the web pages’ analysis prove that courses in AT have different organisation
or content because some are based on internal directives of the particular institution, or they
are organised as occasional courses organised and financed within grant projects and some
of them are accredited by international organisations.

The analysis of the web pages was supplemented by a questionnaire survey on the
opinions of participants who took part in academic teaching courses at UCM and SUA.

Results from the questionnaires revealed motivational factors of lecturers to further
their education in AT: a requirement of the head of my department;, a condition for
professional growth; my own interest; partly self-interest and uncertainty whether this will
be a condition for the staff selection procedure. Courses in AT are seen as very beneficial or

partially beneficial, no response indicated that they were useless.
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The participants from both universities identified lack of time as the first obstacle in
their pedagogical development, this was followed by lack of offers for education and
financial costs.

The participants would prefer in the future to take part in further education mainly in
the field of psychology, followed by pedagogy and foreign languages. Fewer responses
indicated an interest in ICT and the professional field of participant’s specialisation.

Participants prefer courses to be in the form of active learning, model situations, and
presentations of practical tips for teaching.

Particular areas which participants feel as weaknesses in their educational work are
sorted by frequency of responses as follows: applying a variety of teaching methods, creating
didactic tests; nothing, communication with students; working with ICT; developing study
materials for students; student results evaluation; ways of motivating students, time
management.

Selected suggestions expressed by the participants of the pedagogical education are:

PSUA2: “The course in AT should be compulsory for all. I recommend it to lecturers
as well as doctoral students". PUCM2: "Continue this activity, especially with PhD students
who are often lost and often feel incompetent to teach..." PUCMI3: “I would like to be
advised how to be creative when lecturing, how to captivate students with my lecture, how to
motivate students and teach them to think about the topic and to have their own opinion on
the issue”. PUCM23: “It would be better to define in advance for whom the course in AT is
intended”.

There have been identified 3 models out of the seven categories described by Pozarnik
(In Askerc Veniger, 2016), namely: monothematic seminars and courses from various fields;
pedagogical workshops; initial education programs for beginning assistants or doctoral
students.

Despite the prevailing positive opinions about the courses, we can weigh how true this
picture is, or whether there could be sources of possible distortion of the results and the limits
of the empirical research presented. Only successful graduates of the course (or workshops)
completed the final questionnaire and a sense of euphoria in the spirit of "all's well that ends
well" and a tendency to defend or overestimate the value of what we have achieved can also
be a source of distortion. The results of the questionnaires could be influenced by the
tendency to give socially desirable answers, which researchers count on in survey methods
(Zelova, 2015; Krumpal, 2013). Although the questionnaires are anonymous and after the
completion of the course the answers may be influenced by the opinion that further education
and professional development is something they should care about.

Brief suggestions and recommendations that emerged from our results are:

- to ensure opportunities for pedagogical education for lecturers at all universities in the
Slovak Republic (e.g. there is not a necessity to provide courses in AT at each university if
there would be a possibility of participating in education outside their own workplace);

- continuously innovate and optimise the content of courses in AT according to the
needs and opinions of the participants, which are based on the real needs of a specific group
and the latest scientific knowledge;

- to increase interactivity in further education of university lecturers;

- to create a national system of financing further education of university lecturers;

- to organise permanent multi-level module systems of pedagogical education for the
university staff aimed at specific groups of participants (doctoral students, young assistants,
experienced university teachers, scientific workers, administrative workers, etc.);

- to support the motivation of university staff for further self-development by
introducing various motivational tools in their further education;
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- to emphasise the internationalisation of universities even through the research in
higher education pedagogy and comparison of existing models of courses in AT in Slovakia
with the international experience and good practice abroad.

The analysed models of courses in AT are situated mainly at traditionally non-teaching
HEIs, engaged in engineering and economic education. These universities have a tradition
and higher interest in the development of pedagogical skills in comparison to universities
focusing on humanities, social sciences and teacher training study programs. Existing courses
vary from occasional workshops and one-level models up to multilevel models. Organization
of the courses in AT opens up many questions related not only to the scope and content but
also to their financing, accreditation, etc. As stated Benedetti et al. (2022) conventionally
training sessions, consisting usually of workshops, remain general and overemphasise
policies, not providing sufficient preparation for in-service teaching. The authors propose to
overcome these shortcomings by introducing a new methodology that is based on the use of
peer teaching and self-reflection and that is both continuous and discipline-specific.

Investigated courses in AT at different Slovak HEIs have similar objectives, and they
are to develop lecturers” PCK. Lecturers” motivational factors to attend the courses differ,
but the majority are motivated by their intrinsic motivation, which is a positive result. The
major suggestion that arose from the text is to establish a national system for funding the
further education of lecturers with multilevel modular systems of their pedagogical
education.

4. FUTURE RESEARCH DIRECTIONS

For future research, it would be beneficial to investigate the opinions among different
groups of lecturers and PhD. students. The answers could be influenced by different types of
participants and their different expectations, previous experiences and professional
backgrounds, as they included PhD. students, novice lecturers, but also experienced
university teachers in different functional and academic positions. Also, participants’
previous education and professional focus could be diverse (from participants with previous
teacher training to participants without any pedagogical training).

We are also aware of the fact that the sample of respondents from 2 universities does
not provide a comprehensive view of the importance of pedagogical education and
educational needs in the environment of all public universities. This was only a small probe
into the given issue and needs to be further investigated.

As it emerged from the analysis of the results of our investigation, universities currently
organise their pedagogical education according to their financial and personnel capacities,
according to their specific needs and possibilities and on a voluntary basis. In the past passing
an AT course was obligatory for the habilitation and inauguration processes at one of the
Slovak universities - Slovak University of Agriculture (Minimalne kritéria, 2008) such as it
still is in some other countries, for example in Slovenia (Askerc Veniger, 2016). Courses in
AT at some of the universities are also held in the form of the occasional courses organised
and financed as part of successful grant projects. Therefore, the question “What is the most
effective organisational form and model of the pedagogical education of university
lecturers?” should be investigated in the future.

According to our results, we agree with the opinion of the authors Petrikova and
Varadyova (2019) that the educational standards of higher education pedagogy and courses
in AT in the conditions of Slovakia are currently not set. It is necessary to search for the
optimal requirements that should be set by the institutions and the national decisive bodies.
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Future research direction is to investigate not only the opinions and attitudes of the
course graduates and their personal needs in further education but the real efficiency of the
courses among the stakeholders.

The search for a variety of good practices surveys and opinions of participants and
graduates from various models of pedagogical education can be good sources of inspiration
for higher education quality improvement. Organising courses in AT and the further
education of university lecturers at several Slovak universities opens up many questions
regarding not only the scope and content but also their financing, accreditation, etc.

5. CONCLUSION

Currently, the lecturer's PCK is a necessity, and the requirements for its acquisition and
development in various forms of further education, such as adaptative, innovative, or
updating education, are also defined for teachers at lower levels of education by Act No.
138/2019 on teaching staff and professional staff (Zakon 138/2019), but they are not defined
for university lecturers (requirements are absent in the Act No. 131/2002 on Higher
Education Institutions (Zékon ¢. 131/2002) and Act No. 269/2018 Coll. on Quality Assurance
of Higher Education (Zakon 269/2018). However, based on our results, not even half of the
Slovak public universities are aware of the need to acquire and develop the pedagogical
competence of university lecturers.

From a total of twenty analysed publicly available websites, no information was found
about the pedagogical education for lecturers and the staff of the HEIs at half (10) of the
universities. We assume that if this information has not been published, the respective
university does not ensure the further education and development of its lecturers. The
remaining 10 universities according to the publicly available information provide various
types of further education, but 3 of them lack any kind of specific pedagogical education.
The educational activities for lecturers at these 3 HEIs were focused only on the field of ICT,
work with various digital tools, project management and publication activities. Further,
7 HEIs were identified as providing their staff with education in the field of academic
teaching, respectively in selected topics related to higher education, but these educational
models provided at particular institutions differ in content, scope and frequency,
commitment, financing and also in forms and methods of education. The existing courses are
implemented as occasional workshops, optional one-off seminars, single-level models of
courses in AT with no differentiation in the content up to multi-level models of pedagogical
education with differentiated content according to the specific group of participants.

Regarding the experience of the participants, the majority of respondents confirm their
positive feedback on the completed course formally (during final colloquiums and through
questionnaires) as well as informally through personal statements, even though they also state
some of their suggestions for improving the quality of the courses (differentiation of content
according to the target category of university teachers in the case of 1-level models of
education; re-evaluation of the form of education; increasing the ratio of activating teaching
methods, etc.). Similar results are reported by Zel'ova (2015), according to which the majority
of graduates of courses in AT do not see completing the course as a means to facilitate
obtaining a job or a bonus during habilitation, and only 4% of graduates state that they would
not enrol in the course again. Most would speak positively about the course to potential
applicants, and their colleagues. Similarly, as they heard it themselves, they would also argue
mainly about the usefulness of the course for pedagogical practice and the broadening of the
horizon. Only a tenth of the graduates considers obtaining a certificate from the course to be
a decisive benefit. Most of those who sign up for the course have a positive image of it based
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on information from colleagues - graduates. This is confirmed by almost everyone who
completes the course, and they then tend to recommend the course to others.

As for the educational needs of the surveyed participants, the majority would prefer
education and training in psychology, followed by pedagogy with a focus on issues connected
to teaching methods, tools for the assessment and evaluation of students, pedagogical
communication and the ways of motivating students. The other issues that should be included
in their further education are: work with ICT; developing study materials for students and
effective time management. To support the teaching activities of higher education lecturers
and their PCK development is a need for a quality education. Efforts for the support of the
lecturers” pedagogical education have been growing over the years and we are sure that it
should be a well-established practice in the future of higher education.

REFERENCES

Abouelenein, Y. A. M. (2016). Training needs for faculty members: Towards achieving quality of
University Education in the light of technological innovations. Educational Research and
Reviews, 11(13), 1180-1193.

Addy, T. M. & Blanchard, M. R. (2010). The Problem with Reform from the Bottom Up: Instructional
Practises and Teacher Beliefs of Graduate Teaching Assistants Following a Reform-Minded
University Teacher Certificate Programme. International Journal of Science Education, 32(8),
1045-1071. https://doi.org/10.1080/09500690902948060

Amundsen, C. & Wilson, M. (2012). Are we asking the right questions? A conceptual review of
educational development literature in higher education. Review of Educational Research, 82(1),
90-126. https://doi.org/10.3102/0034654312438409

Askerc Veniger, K. (2016). University teachers’ opinions about higher education pedagogical training
courses in Slovenia. CEPS Journal, 6(4), 141-161. doi:10.26529/cepsj.57

Benkova, M. (2018). Vysokoskolska pedagogika na Technickej univerzite v KoSiciach : prezentacia.
Odborny semindr Profesiondlne vzdeldvanie VS ucitelov na Slovensku a v Cesku. [Higher
education pedagogy at the Technical University of KoSice: presentation. Seminar Professional
education of university teachers in Slovakia and Czech Republic]. Bratislava : EUBA. 25. 10.
2018.

Benedetti, M., Plumb, S. & Beck, S. B. M. (2022). Effective
use of peer teaching and self-reflection for the pedagogical training of graduate teaching
assistants in engineering, European Journal of Engineering Education, 48(1), 59-74,
doi:10.1080/03043797.2022.2054313

Br Sitepu, R., Eliyana, A., Raza, A., & Rosalina, M. (2020). The readiness of educational competency
in higher education in connecting the era of Industrial Revolution 4.0. SHS Web of Conferences,
76,01045. doi:10.1051/shsconf/20207601045

DeChenne, S. E., K. Lesseig, S. M. Anderson, S. L. Li, N. L. Staus, & Barthel, C. (2012). Toward a
Measure of Professional Development for Graduate Student Teaching Assistants. Journal of
Effective Teaching, 12(1): 4-19.

Eurydice (2000). Dve dekady reforiem vo vysokoskolskom vzdelavani v Europe: po roku
[Two decades of reform in higher education in Europe: 1980 onwards]. Retrieved from
http://www.eurydice.org

Gibbs, G. (2013). Reflections on the changing nature of educational development. International
Journal for Academic Development, 18(1), 4—14. doi:10.1080/1360144x.2013.751691

Gosling, D. (2009). Educational development in the UK: A complex and contradictory reality.
International Journal for Academic Development, 14(1), 5-18.
https://doi.org/10.1080/13601440802659122

180



What Are the Models of Courses in Academic Teaching in Slovakia?
Document analysis and the survey of lecturers’ opinions

Hanbury, A., Prosser, M., & Rickinson, M. (2008). The differential impact of UK accredited teaching
development programmes on academics’ approaches to teaching. Studies in Higher Education,
33(4), 469-483. https://doi.org/10.1080/03075070802211844

Havnes, A., & Stensaker, B. (2006). Educational development centres: From educational to
organisational development? Quality Assurance in Education, 14(1), 7-20.

Chalmers, D., Stoney, S., Goody, A., Goerke, V., & Gardiner, D. (2012). Measuring the effectiveness
of academic professional development. The University of Western Australia Curtin.

Kravcakova, G., Jelenova, 1. (2010). KIicové kompetentnosti vysokoSkolského ucitela [Key
competences of a university teacher]. Verejnd sprava a spolocnost. vol. XI. (1), 40-56.

Krumpal, 1. (2013). Determinants of social desirability bias in sensitive surveys: a literature review.
Quality & Quantity, 47(4), 2025-2047. doi:10.1007/s11135-011-9640-9

Minedu. (2023). Vysoké skoly v Slovenskej republike [Universities in the Slovak Republic]. Retrieved
March 3, 2023, from: https://www.minedu.sk/vysoke-skoly-v-slovenskej-republike/

Minimalne kritérid na habilitacné konanie a konanie na vymenuvanie profesorov na SPU v Nitre platné
od 18. 12. 2008 [Minimum criteria for the habilitation procedure and the procedure for the
appointment of professors at the SUA in Nitra valid from 18 December 2008]. Available
at Archive of Slovak university of Agriculture in Nitra

Novék, J. (2019). Hlavné vyzvy pre rozvoj pedagogického vzdelavania vysoko$kolskych uéitel'ov na
ekonomickej univerzite v Bratislave [Main Challenges for the Development of Pedagogical
Education of University Teachers at the University of Economics in Bratislava]. In T. Seben
Zatkova (Ed.). Pedagogicko-psychologické vzdeldvanie na vysokej skole v retrospektive a jeho
perspektivy. Nadlac: Ivan Krasko.

Petrikova, D., & Ondriova, D. (2015). Potreba vysokoskolskej pedagogiky vo vyucbe vysokoskolakov
ako predpoklad kvalitnej pripravy pre ucitel'ské povolanie [The need for higher education
pedagogy in the teaching of undergraduates as a prerequisite for quality preparation for the
teaching profession]. In T. Seben Zatkovéa (Ed.). Vysokoskolskd pedagogika a vysokoskolské
vzdelavanie. Nitra: Slovenska pol'nohospodarska univerzita.

Petrikova, D., Varadyova, T. (2019). Vysokoskolska pedagogika na Technickej univerzite v KoSiciach
v dimenzidch §tandardu IGIP [Higher Education Pedagogy at the Technical University of KoSice
in the Dimensions of the IGIP Standard]. In Seben Zatkova, T. Pedagogicko-psychologické
vzdelavanie na vysokej skole v retrospektive a jeho perspektivy. Nadlac: Ivan Krasko, 2019,
s. 18-25.

Rollnick, M., & Mavhunga, E. (2017). Pedagogical Content Knowledge. In K. S. Taber, & B. Akpan,
(Eds.), Science Education. New Directions in Mathematics and Science Education (pp. 507- 522)
SensePublishers, Rotterdam. https://doi.org/10.1007/978-94-6300-749-8 37

Silander, C. & Stigmar, M. (2023). What university teachers need to know - perceptions of course
content in higher education pedagogical courses, International Journal for Academic
Development, 28(1), 87-100. 10.1080/1360144X.2021.1984923

Stiburek, S. & Kafka, M. (2023). Kdo dobte bada, dobte u¢i: mytus nebo ne? [Who researches well,
teaches well: myth or not?] Universitas magazin vysokych Sskol, Retrieved from:
https://www.universitas.cz/forum/11318-kdo-dobre-bada-dobre-uci-mytus-nebo
ne?utm_source=fb_universitas&utm medium=link&utm_campaign=facebook&fbclid=IwARO0
T52fDOD4FxgZ8tDkcpH61jWoZtmApcGTjIH zhRMnCJiReRibPvFqgWQ

Shulman, L. S. (1986). Those who understand: Knowledge growth in teaching. Educational
Researcher, 15(2), 4—14.

Trowler, P., & Bamber, R. (2005). Compulsory higher education teacher training: Joined-up policies,
institutional architectures and enhancement cultures. International Journal for Academic
Development, 10(2), 79-93. https://doi.org/10.1080/13601440500281708

Vasutova, J. (2010). Vysokoskolska pedagogika v profesionalizaci vzdélavateld uciteld [Higher
education pedagogy in the professionalisation of teacher educators]. In M. Sirotova,
& E. Frydkova (Eds.). Vysokoskolsky ucitel’: vzdelavatel ucitelov. Trnava: FF UCM.

Zakon 39/1980 Zb. o vysokych $kolach [Act No. 39/1980 Coll. on Higher Education Institutions]

Zakon ¢&. 131/2002 Z. z. o vysokych Skolach a o zmene a doplneni niektorych zakonov
[Act No. 131/2002 Coll. on Higher Education Institutions]

181



T. S. Zatkova

Zakon 269/2018 Z. z. o zabezpeCovani kvality vysokoskolského vzdelavania [Act No. 269/2018
Coll.on Quality Assurance of Higher Education]

Zakon 138/2019 Z. z. o pedagogickych zamestnancoch a odbornych zamestnancoch a o zmene
adoplneni niektorych zakonov [Act No. 138/2019 Coll. on teaching staff and professional staff]

Zelova, A. (2015). Pedagogické vzdelavanie ucitel'ov na Technickej univerzite v KoSiciach [Teacher
education at the Technical University of Kosice]. In S. Zatkové, & T. Vysokoskolska (Eds.)
Pedagogika a vysokoskolské vzdelavanie - 50 rokov pedagogického vzdelavania na Slovenske;j
pol'nohospodarskej univerzite v Nitre (pp.7-18). Nitra: Slovenska poI'nohospodarska univerzita.

ACKNOWLEDGEMENTS

Funded by the grant KEGA004UCM-4/2022 ,, Promoting Health and WellBeing through
inclusive education in Higher Education”.

AUTHOR INFORMATION

Full name: Timea Seben Zatkova

Institutional affiliation: Department of Education, University of Ss. Cyril and Methodius in Trnava
(Slovakia)

Institutional address: Namestie J. Herdu 2, Trnava, 917 0, Slovakia

Short biographical sketch:

The author is an associate professor at the Department of Education, Faculty of Arts, University of Ss.
Cyril and Methodius in Trnva. She completed her master and doctoral studies in Pedagogy at the
Faculty of Education of Constantine the Philosopher University in Nitra. Her research and pedagogical
profile focuses on Theory of Education, General Didactics and Higher Education Pedagogy. Her
teaching experience is connected to teacher preparation and training at UCM in Trnava and at the
Slovak University of Agriculture in Nitra where she worked as assistant professor and the Head of
Department of Education in the years 2011 —2021.

! Internationale Gesellschaft fiir Ingenieurpddagogik (eng. The International Society for Engineering Education)
https://igip.org/

i SEDA is the professional association for staff and educational developers in the UK, promoting innovation and
good practice in higher education. https://www.seda.ac.uk/

182



